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My pedagogy has often been driven by the sense that—despite my growing success as a teacher-scholar—I didn’t quite fit in academia. As a returning, older student with working class roots, I am acutely aware of how important it is to welcome a diverse student body into college-coursework and how crucial it is to support non-traditional students in developing academic literacies and critical skills. My pedagogy has been enormously impacted by educational philosophers who investigate the ways that social hegemonies organize classrooms and learning exercises: Friere, Shor, Kohl, hooks, Brandt, and Yancey.  
My primary teaching goal is to provide opportunities for students to build their critical thinking and language skills, as they become aware of the many ways disciplinary communities attribute value to texts, practices, and knowledge. I believe these tasks are best accomplished by the coupling of rigorous critical reading with intensive, disciplinarily-focused writing, sustained practice in reading and writing for multiple purposes, and the support of a thoughtfully developed curriculum.  
Classroom as Community: Above all, I see myself as a facilitator of learning. My attitude with students is one of encouragement and coaching; our classroom is an active, collaborative laboratory. I do my best to learn students’ names on the first day and I ask my students to learn and use each other’s names as well. I stress the importance of preparedness, conversation, lively engagement, asking questions and active listening. 
Classroom as Reading and Writing Laboratory: All of my classes are reading and writing classes; they presume that becoming a strong analytical writer is inseparable from becoming a more engaged and critical reader. Critical reading and writing are hard work. Sophisticated reading and writing in an academic discipline are especially difficult. These skills develop slowly over time. Asking a question that will prove fruitful in the academic realm is far more challenging than many students realize—a difficulty compounded when students do not understand how writing may help them explore their own questions in relationship to course materials. This suggests to me that one of the most important roles of an instructor is providing scaffolding: a process of connecting students to materials, materials to course goals, and individual courses to over arching program goals. 
Scholarship is a dynamic process of inquiry; consequently, I often begin a class by asking students what they don’t understand about an author’s main point(s) and design exercises that unpack readings, seeking both comprehension and increasing complexity of reading skills. I employ a variety of writing assignments to get students thinking on paper: “low stakes” assignments, free writes, mind-mapping, collaborative writing, blogging, and on-line discussion groups. Making the time for one-to-one teaching is also an absolute cornerstone of my philosophy—students of all abilities benefit from revising according to feedback, discussing works in progress, and enlisting meta-cognitive strategies (such as thinking about how a project taps into their strengths and difficulties.) 
Each of these strategies is connected to my belief that if students understand conventions as rhetorically necessary—a product of disciplinary tradition and conversation over teacher idiosyncrasy—they are better equipped to meet a wide array of expectations in coursework, to solve problems within disciplines and professional communities, and are prepared to think and write in quite diverse “real world” contexts. 
